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Presentation
1st International ONLINE Conference
Fostering Dialogue
Teaching Children’s Literature at University
Much has been written about the historical undervaluing of children’s
literature and research. While there is considerable scholarly work
concerning the teaching of children’s literature in primary and secondary
classrooms, there has been relative silence about how and what we teach
in this field at university level. This conference will break this silence by
providing a forum for perspectives on teaching children’s literature at
tertiary institutions from around the world.
This conference reflects the importance of the growing discipline of
children’s literature in tertiary contexts, both benchmarking and supporting
the development of effective pedagogical practices.
Idea
This conference builds on the IRSCL 2019 panel “Breaking the silence:
Teaching children’s literature at tertiary level” which was held in Stockholm
on 16th August 2019. During that panel, scholars from around the world
shared approaches to teaching children’s literature and it was clear that
there was strong interest in the topic, and a thirst for further discussion.

Aims
This conference creates a space for wider and deeper discussion about
how we teach Children’s Literature in university settings. It aims to foster
dialogue and collaborations among children’s literature scholars from
different disciplines and contexts.

Topics
•
Children’s Literature as Literature
•
Connecting Literature and Literacy
•
Connecting University Students with Children
•
Critical Literacy through Fairy Tales and Poetry
•
Cross-Disciplinary Approaches
•
Encouraging responses to children’s literature
•
Interdisciplinary Programmes/Courses
•
Literature and the Teaching of Language
•
Opening spaces for dialogue
•
Potentials of Picturebooks
•
Programmes of Children’s Literature
•
Reflection on Teaching
•
Shift from Teaching to Learning
•
Teaching in a Place of Change
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Fostering Dialogue
Teaching Children’s Literature at University

THURSDAY
19 NOVEMBER 2020

All scheduled times are set in Central European Time (Standard time – CET)

Time

12:00-12:45
ZOOM

Stream A

Stream B

Opening Ceremony
Welcome address
Rosario Rizzuto, Rector Magnificus of University of Padova
Egidio Robusto, Dean of Department of Philosophy, Sociology, Education and Applied
Psychology FISPPA, University of Padova
Giuseppe Zago, Vice Dean FISPPA and Full Professor of History of Education, University
of Padova
Chair: Marnie Campagnaro, University of Padua
Concert Honolulu Quartet (15 min)

PLENARY SESSION
Panel 1: Positioning the Teaching of Children’s Literature
Chair: Nicola Daly
Why Literary Studies Matter – New Perspectives on Teaching Children’s Literature
Bettina Kümmerling-Meibauer, Eberhard Karls University of Tübingen, Germany

13:00-14:30
ZOOM

Engaging Teachers and Children with Literature from a Multicultural Critical Perspective
Carmen Martínez-Roldán, Teachers College, Columbia University,
New York City, USA
Affordances of Children’s Literature in Language Education and University Challenges
Janice Bland, Nord University, Norway
Teaching Children’s Literature in a Library and Information Program
Sylvia M. Vardell, Texas Woman’s University, School of Library & Information Studies,
USA
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Time

14.45-16.15
WEBINAR

16.30-18.00
WEBINAR

18.15-19.45
WEBINAR

14

Stream A

Stream B

A1 A. Children’s Literature as Literature
Chair: Tzina Kalogirou

B1 B. Shift from Teaching to Learning
Chair: Nina Goga

Giorgia Grilli
The specificity of Children’s Literature
Etti Gordon Ginzburg
Evoking the Ambivalence of Children’s
Literature in Undergraduate Courses in
Israel
Francesca Orestano
Academic Cinderella: Children’s Literature in
the Classroom

Macarena García González and Justyna
Deszcz-Tryhubczak
Teaching-learning Encounters with Children’s
Literature
Anneli Fjordevik and Maren Eckart German
Children‘s and Youth Literature in the Shift
from Teaching to Learning
Malgorzata Cackowska
Transmitting knowledge or letting students to
gain their own experience? A didactic dilemma
of a ‘picturebook lecturer’

A2 C. Programmes of Children’s
Literature
Chair: lIgim Veryeri Alaca

B2 D. Cross-Disciplinary Approaches
Chair: Macarena García González

Kira Mahamud Angulo and Johari Imani
Murray
Diversity and Uniformity in Creating
Teaching Guidelines for Children’s Literature
Programs in Tertiary Institution in Spain
Maureen Farrell
There’s No Place Like Home: Studying
Children’s Literature in Tertiary Education
in the UK
Smiljana Narančić Kovač
Courses on Children’s Literature in Tertiary
Education: Focus on Croatia

Marnie Campagnaro and Nina Goga
Designing Sustainable Futures in Digital
Literature laboratory. Ecology and Architecture
Anna Antoniazzi
Exploring the boundaries. Children’s Literature
and the Discovery of Genoa

A3 E. Reflection on Teaching
Chair: Smiljana Narančić Kovač

B3 F. Opening Spaces for Dialogue
Chair: Justyna Deszcz-Tryhubczak

Eva Nordlinder and Eva Söderberg
Reflection based on Memories of Teaching
Children’s Literature
Char Moffit
A First-person Study on Teaching
Multicultural Children’s Literature Online

Petros Panaou
Radiant Readings of Global Children’s
Literature in the College Classroom
Kathy Short
Encouraging Dialogue around Global
Literature through a Dialogic Inquiry
Framework
Nicola Daly and Dianne Forbes Teaching
Children’s Literature online: an undergraduate
course and a MOOC

Fostering Dialogue
Teaching Children’s Literature at University

FRIDAY
20 NOVEMBER 2020

Time

13.00-14.30
WEBINAR

Stream A

Stream B

A4 G. Connecting Literature and Literacy
Chair: Laura Tosi

B4 H. Teaching in a Place of Change
Chair: Berit Westergaard Bjørlo

Alyson Simpson
Talking about books: using Children’s
Literature to actively engage undergraduate
students with effective literacy pedagogy
Xavier Minguez-Lopez
Reading before reading: teaching Children’s
Literature for pre-service teachers
Jennifer Farrar
“I prefer to read books at my level”: An
enquiry into student teachers’ perspectives
of Children’s Literature

Kawthar Jabir Kassoum
Challenges in Teaching Children’s Literature
at the Arab Colleges in Israel: Sakhnin
College as example
Sandra J. Williams
Falling Walls: developing a Children’s
Literature course in a time of radical change
Cintia Carreira Zafra
Preserving Prosperity: How to meet the United
Nations Sustainable Development Goals
through the Teaching of Children’s Literature
Undergraduate Courses at Universities
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Time

Stream A

Stream B

PLENARY SESSION
Panel 2: The Challenges and Potentials of Teaching Children’s Literature Online
Chair: Marnie Campagnaro
Innovative Approaches to the Teaching of Children’s Literature: Exciting Opportunities for
Global Impact through Penn State University’s World Campus
Vivian Yenika-Agbaw, Pennsylvania State University, USA

14.45-16.15
ZOOM

Children’s Books from a Global Perspective. The example of the Universitat Autònoma of
Barcelona creating online academic offerings and Ibero-American networks on Children’s
Literature
Cristina Correro Iglesias, Universitat Autònoma de Barcelona, Spain, and Université de
Nantes, France
The Challenges and Potentials of Teaching Children’s Literature On-Line
Vanessa Joosen, University of Antwerp, Belgium

16.30-18.00
WEBINAR

18.15-19.45
ZOOM
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A5 I. Interdisciplinary Programmes/
Courses
Chair : Xavier Minguez-Lopez

B5 J. Potentials of Picturebooks
Chair: Petros Panaou

Evelyn Arizpe, Justyna DeszczTryhubczak
The Erasmus Mundus Joint Masters Degree
in Children’s Literature, Media and Culture:
Successes, challenges and potential
Sue Walsh, Soma Das and Karín LesnikOberstein
The Child in Perspective: Notes from
the Centre for International Research in
Childhood (CIRCL) at the University of
Reading
Laura Tosi
Teaching a Children’s Literature Course for
Italian Undergraduate Students of Modern
Languages

Matea Butković and Ester Vidović
Representation of multicultural picturebooks
in teacher education programs in the Republic
of Croatia
Berit Westergaard Bjørlo and Ellen Birgitte
Johnsrud
Making tutorial films on picturebooks
Danielle Morris-O’Connor
The Benefits of Teaching Children’s Literature
in a First-Year Undergraduate English
(Literature) Course

PLENARY SESSION
Sharing session: Surviving a temporary move to teaching Children’s Literature
online
Chair: Kathy Short

Fostering Dialogue
Teaching Children’s Literature at University

SATURDAY
21 NOVEMBER 2020

Time

13.00-14.30
WEBINAR

Stream A

Stream B

A7 M. Critical Literacy through Fairy
Tales and Poetry
Chair: Sandie Mourão

B7 N. Connecting University Students with
Children
Chair: Farriba Schulz

Nita Novianti, Angela Thomas and Vinh To
Navigating the Complexity of Critical
Literacy Practices: A Journey of Pre-Service
Teachers in the Land of Fairy Tales
Tzina Kalogirou and Maria Caracausi
How I taught my cat to love poetry: Teaching
Young Adult Poems in the University
Karla Fernández de Gamboa Vázquez
and Xabier Etxaniz
Teaching Children’s Literature to Senior
Learners: On the Multiple Readings of Little
Red Riding Hood

Iria Sobrino-Freire and Patricia Carballal
Miñán
The Literary Circle: Discussing Children’s
Books from university to school classrooms
Angela Yannicopoulou and Dimitrios
Politis
Teaching Children’s Literature to future
teachers: From theory to practice
Jeanette Hoffmann
Reading picturebooks about school in
seminars with primary school teaching
students
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Time

14.45-16.15
WEBINAR

16.30-18.00
ZOOM

18

Stream A

Stream B

A8 0. Literature and the Teaching of
Language
Chair: Jennifer Farrar

B8 P. Encouraging Responses to
Children’s Literature
Chair: Jeanette Hoffmann

Esa Hartmann and Christine Hélot
The Three Robbers in Three Languages:
Educating Bilingual Student Teachers to
Multilingual Literacy
Janice Bland
On widening the range of formats when we
teach children’s literature
Sandie Mourão
Picturebooks in teacher education for early
English language learning in Portugal

Betül Gaye Dinç, Birce Özkan and Ilgım
Veryeri Alaca
Narrating through LEDs, Circuits and
Light: Inquiry on the Role of Materiality and
Technology in Children’s Literature
Farriba Schulz
Mnemosyne in stereo: Exploring ancient
Greece with university students
Dorota Michulka
Literature and Emotions – Theory and
Practice of Reception (Cognitive Reading of
Children’s Literature as an Academic Course
– Part of the Teaching Specialization)

PLENARY SESSION
Town Hall/General Assembly
Co-chairs: Marnie Campagnaro, Nicola Daly and Kathy Short
Closing remarks and Farewell

Thursday 19th November 2020
13:00-14:30
Panel 1: POSITIONING THE TEACHING OF CHILDREN’S LITERATURE
The first panel will bring together four perspectives on the teaching of children’s literature (Education, Literature, Librarianship and Language teaching), recognizing that where we are located in the university influences our teaching. Each panelist
will discuss distinctive aspects of their perspective on teaching children’s literature, its affordances and challenges. This
panel will allow us to start our conference acknowledging the different perspectives from which we approach the teaching of
children’s literature.

Friday 20th November 2020
14.45-16.15
Panel 2: THE CHALLENGES AND POTENTIALS OF TEACHING CHILDREN’S LITERATURE ONLINE
Our second panel will focus on how children’s literature is taught online, because so many university professors are now
teaching online due to the pandemic. Many of us have been forced to move to teaching online but without experience in how
to design effective online courses in children’s literature, which are typically focused around books and highly interactive. In
this panel we will learn from those who have extended experiences using online instruction to teach children’s literature.

Friday 20th November 2020
18.15-19.45
Sharing session: SURVIVING A TEMPORARY MOVE TO TEACHING CHILDREN’S LITERATURE ONLINE
This session is a space to share strategies and digital tools you have found useful in teaching children’s literature on-line.
Many of us have made a temporary switch from teaching children’s literature face-to-face, supported by books and
interactions, to teaching remotely during the pandemic. Come ready to share a strategy or tool you have found useful in
surviving this sudden move to teaching online. The session will be a live zoom session so you can turn on your cameras and
mics and share screen to show a tool or strategy to recommend to others.

Saturday 21st November 2020
16.30-18.00
Sharing session: TOWN HALL/GENERAL ASSEMBLY
The last plenary session in the programme will be a General Assembly or Town Hall meeting for all conference participants.
This final session is a chance for all participants to reflect on our learning and ways forward in the development of our
scholarship and our teaching of children’s literature in universities. Participants will share key insights and issues that have
emerged from the conference through both chat and in-person discussions, as well as to consider the implications for the
future of our field and scholarship.
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Janice Bland
Nord University, Norway
janice.m.bland@nord.no

Janice Bland is Professor of English Education, Nord University, Norway,
where she prepares student teachers for the teaching of English language
and literature at primary and secondary school. Her research interests
are concerned with promoting creativity and critical literacy in English
language education. In teacher education she specializes in children’s
literature from picturebooks to young adult fiction, creative writing, visual
literacy, information literacy and global issues and intercultural learning
as well as scripted and unscripted drama. Janice is editor-in-chief of the
open access journal Children’s Literature in English Language Education
(clelejournal.org) and author of Children’s Literature and Learner
Empowerment – Children and Teenagers in English Language Education
(2013) with Bloomsbury Academic. Her edited volumes include Teaching
English to Young Learners – Critical Issues in Language Teaching
with 3-12 Year Olds (2015) and Using Literature in English Language
Education: Challenging Reading for 8-18 Year Olds (2018).

Cristina Correro Iglesias

Cristina Correro Iglesias holds a PhD in Education, a Master’s in research
in Language and Literature Teaching, a BA in Philology and a BSc in
International Finance and Law. She works at Universitat Autònoma de
Barcelona (Spain), Université de Nantes (France) and she is one of the
coordinators of the first Erasmus Mundus Master on Children’s Literature,
Media and Culture. Her areas of research include children’s literature (08) and digital literature. Publications and teaching resources developed
by Dr. Cristina Correro Iglesias can be found at academia.edu and orcid.
org/0000-0002-0934-7858. Her edited volumes include La formación de
lectores literarios en la Educación Infantil (with N. Real, 2019) and Digital
Literature in Early Childhood. Reading Experiences in Family and School
Contexts (with N. Real, 2015).

Carmen Martínez-Roldán

Carmen M. Martínez-Roldán is an Associate Professor in Bilingual
Bicultural Education at Teachers College, Columbia University, New York
City. Her research aims to advance both theory and practice related to
young Latinx bilingual Children’s Literacy development. Approaching
literacy and learning as socially and culturally mediated, her research
focuses on bilingual children’s literate thinking– how children construct
meanings from texts in English and Spanish and the contexts that mediate
their readings and discourses in pláticas literarias or literature discussions.
Her research also documents the ways teachers understand and address
the particular literacy strengths and needs of bilingual students. She coauthored Visual Journeys through Wordless Narrative: An International
Inquiry with Immigrant Children and The Arrival, the recipient of the
2015 Edward B. Fry Book Award of the Literacy Research Association
(LRA). She served for two years in the United States Board on Books for
Young People (USBBY).

Universitat Autònoma de Barcelona, Spain
& Université de Nantes, France
cristina@correro.cat

Teachers College, Columbia University,
New York City, USA
cmm2259@tc.columbia.edu
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Vanessa Joosen

Vanessa Joosen is Associate Professor of English literature and
Children’s Literature at the University of Antwerp. Her research interests
include the construction of childhood, adulthood and old age in literature,
postmodern fairy-tale rewritings, the international reception of fairy tales,
genetic criticism of children’s books and digital approaches to children’s
literature studies. She also co-supervises a doctoral project on STEM
representations in children’s books, a doctoral project on hypermedia
fiction for adolescents and one on Aidan Chambers’ writing process.
Since 2018, she has organized the annual children’s literature summer
school, which is attended by participants from various continents and
disciplines: www.uantwerpen.be/en/summer-schools/childrens-literature/
programme/content-description. In 2019, Vanessa Joosen set up the
project “Constructing Age for Young Readers” for which she received an
ERC Starting Grant.

Bettina Kümmerling-Meibauer

Bettina Kümmerling-Meibauer is Professor in the German Department
at the Eberhard Karls University of Tübingen, Germany. She has been a
guest professor at the University of Växjö, Sweden, and the University of
Vienna, Austria. She has written four monographs on fairytales for adults,
international children’s classics, and canonization processes in Children’s
Literature. Moreover, she (co-)edited 20 collections, among them Children’s
Literature and the Avant-Garde (with E. Druker, 2015), Maps and Mapping in
Children’s Literature (with N. Goga, 2017), and The Routledge Companion
to Picturebooks (2018). Another collection, Challenging Picturebooks in
Education (with G. Haaland and Å. Ommundsen) will be published in 2021.
She is also the (co-)editor of two book series, “Children’s Literature, Culture
and Cognition” (John Benjamins) and “Studies in European Children’s and
Young Adult Literature” (Winter). Her research interests are international
Children’s Literature, picturebook research, children’s films, and the
interfaces between Children’s Literature and literature for adults.

University of Antwerp, Belgium
vanessa.joosen@uantwerpen.be

Eberhard Karls University of Tübingen,
Germany
bettina.kuemmerling-meibauer@
uni-tuebingen.de
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Sylvia Vardell

Sylvia M. Vardell is Professor in the School of Library and Information
Studies at Texas Woman’s University and is recipient of the ALA Scholastic
Library Publishing Award. She teaches graduate courses in literature for
children and young adults and authored the seminal textbook, Children’s
Literature in Action: A Librarian’s Guide and has co-edited The Poetry
Friday Anthology series and Poetry Friday Power Book series with Janet
Wong. Her current work focuses on poetry for children, including the widely
recognized blog, PoetryforChildren and editing a new anthology, A World
Full of Poems. She has served on national award committees including
the ALA Caldecott, Odyssey, Sibert, and Legacy committees, co-edited
the international journal of Children’s Literature, Bookbird, and currently
serves on the IBBY Executive Committee. She has conducted over 150
presentations at state, regional, national, and international conferences
and taught at the University of Zimbabwe as a Fulbright scholar.

Vivian Yenika-Agbaw

Vivian Yenika-Agbaw is Professor of Education (Literature & Literacy) at
the Pennsylvania State University, University Park, where she teaches
children’s and adolescent literature both residentially and online.
Her research explores equity issues with a particular focus on the
representation of populations (race/class/gender/disability) that have
been historically marginalized and underrepresented in youth texts.
She is productive in the area of the K-12 multicultural literature seeking
to enhance teachers’ understanding of the cultural experiences children
bring into their classrooms, and recognizing their different ways of
knowing. A co-editor of the Journal of Children’s Literature (2019-2022),
she is the author of Representing Africa in Children’s Books: Old and New
Ways of Seeing and co-editor of ‘A Silence Full of Sound’: Children and
Deaf Culture in Children’s Literature and Other Modes of Representations
(forthcoming at the University Press of Mississippi). A past elected board
member of the International Research Society of Children’s Literature
(IRSCL: 2017-2019), she is currently the chair of the Equity and Diversity
Committee of the IRSCL.

Texas Woman’s University, USA
SVardell@twu.edu

Pennsylvania State University
University Park, USA
vxy102@psu.edu
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Kira Mahamud Angulo

Diversity and Uniformity in Children’s Literature Programs in Tertiary
Institutions: The Case of Primary Education Teacher Training in Spain

Johari Imani Murray

Abstract

Universidad Nacional de Educación
a Distancia, Madrid, Spain
Universidad Nacional de Educación
a Distancia, Madrid, Spain

Contact:
kmahamud@edu.uned.es
jnals.cc@gmail.com

Upholding due diligence to foster conversations regarding the teaching of
children’s literature (ChL) in higher education implicates cultural diversity
awareness, social responsibility and financial concerns that include
course programming involving visible career pathways in both academia
and industry. Susan Gannon (Butler, 2006) posed several questions
about ChL as a discipline and cites Margaret Meek and Richard Fynn in
identifying it as “a network of related scholarly, pedagogical and practical
studies all equal in status, their immediate importance depending on
their usefulness…” Given the interdisciplinary nature of ChL, programs
in tertiary institutions from around the world need to map the ecology of
and productions from ChL as commodities and cultural artefacts. This is
particularly important in the training of future teachers of language and
literature in the mother tongue or, even more so, a second language. This
paper will analyze, as a case study, primary education teacher training
courses in language and literature for native Spanish and English as a
second language at Universidad Autónoma of Madrid and Universidad
Complutense Madrid. Subject programs will be treated as documents
and sources, which evidence formative discourses and examined from
the perspective of children’s and youth literature as powerful cultural
knowledge.
Bibliography
Arizpe, E., Colomar, T. & Martínez-Roldán, C. (2014). Visual Journeys
through Wordless Narratives. Bloomsbury Academic.
Bradford, C. (2011). Children’s Literature in a Global Age: Transnational
and Local Identities. Barnboken: Tidskrift För Barnlitteraturforskning, 34
(1), 20-34. https://doaj.org/article/2fad4ca60b5940fbb7810ce4248a69f4.
Hunt, P. (2009). Understanding Children’s Literature. Routledge.
Nel, P., & Paul, L. (2011). Keywords for Children’s Literature. New York
University Press.
Pieper, I. (2006). The Teaching of Literature. Intergovernmental
Conference Languages of Schooling: Towards a Framework for Europe.
Language Policy Division. Council of Europe. Strasbourg, 16-18 October
2006.
Rose, G. (2015). Rethinking the Geographies of Cultural ‘objects’
through Digital Technologies: Interface, Network and Friction. Progress
in Human Geography. https://journalssagepubcom.tc.idm.oclc.org/doi/
full/10.1177/0309132515580493?utm_source=summon&amp;utm_
medium=discovery-provider, doi:10.1177/0309132515580493.
Short, Kathy G. (2018). What’s Trending in Children’s Literature and Why
it Matters. Language Arts, 95 (5), 287-298. https://search.proquest.com/
docview/2036727382.
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Diversity and Uniformity in Children’s Literature
Programs in Tertiary Institutions: The Case of
Primary Education Teacher Training in Spain

Kira Mahamud Angulo is a Senior Lecturer in the Department of History
of Education and Comparative Education at Universidad Nacional de
Educación a Distancia, Madrid, Spain. She teaches undergraduate
and graduate courses. Her work includes research involving material
and immaterial school culture, ethnohistory, and microhistory. Having
various publications and numerous awards, among which is the 2017
Arsen-Djurović Award for historical research on textbooks, she is an
active member of the Internationale Gesellschaft für historische und
systematische Schulbuch-und Bildungsmedienforschung e.V. (IGSBi),
the Reading Primers Special Interest Group (RP-SIG), the Spanish
Society for the History of Education (SEDHE), the research team of the
UNED Research Center MANES, and a collaborating researcher at the
International Center for School Culture (CEINCE).
Johari Imani Murray is an African American PhD candidate at the
Universidad Nacional de Educación a Distancia (UNED) in Spain. Her
dissertation about children’s literature and the narrative self is co-directed
by Dr. Carmen Martínez Roldán from Teachers College, Columbia
University and Dr. Kira Mahamud Angulo from UNED. A member of the
lRSCL and the ChLA, Johari has presented on and taught about language
and literacy. Before becoming an educational entrepreneur, she earned
her BA from Manhattanville College in English and psychology and her
MA in Deaf Education and Bilingual Education from Teachers College
Columbia University.
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Anna Antoniazzi

University of Genoa, Italy

Contact:
anna.antoniazzi@unige.it

Exploring the Boundaries. Children’s Literature and the Discovery of
Genoa
Abstract
I am testing an innovative interdisciplinary teaching research program
during my course of children’s literature at University of Genoa. This
experimentation is based on a co-teaching collaboration with colleagues
from Educational Design and Methodology and Technical Social
Research. We will carry out an interdisciplinary academic program
that allows students to design innovative educational paths based on
children’s literature and storytelling. This teaching experimentation is
structured in two parts: in the first part, my colleagues will provide the
framework to rethink new original educational processes. In the second
part, children’s literature and crossmedia storytelling will be used to
develop students’ creative thought, personal voice, and critical thinking.
This experimental program with students will focus on the discovery of
the city of Genoa and is meant for children attending kindergarten. The
primary resources are the picturebook Pimpa va a Genova, by Altan,
the animated short film Genova - Sinfonia della Città, by the relevant
Italian illustrator Lele Luzzati, fairy tales, folk legends and some ballads
dedicated to the Ligurian capital. This experimentation aims to highlight
children’s literature teaching at academic level and to design a course
that stimulates students’ curiosity, some specific educational skills and the
use of emotions and empathy. During my presentation, I will briefly report
on the contents of this experimental teaching and present some works
created by students. I will underline how children’s literature can take the
design of educational projects to a new level of excellence and transform
teaching into a shareable social experience across different age groups
that can be applied in other different contexts.

Bibliography
Antoniazzi A. (2019). Raccontiamo ai più piccoli. Libri e media nella prima
infanzia. Roma: Carocci.
Campagnaro M. (Ed.) (2018), Letteratura per l’infanzia 0-3 anni. Ricerche
ed esperienze educative nazionali ed internazionali, «Nuova Secondaria»
- n. 7 - Anno XXXIV - ISSN 1828-4582.
Lotti A. & Lampugnani P. (Eds.) (2020), Faculty Development in Italia.
Valorizzazione delle competenze didattiche dei docenti universitari.
Genova: GUP.
Nikolajeva M. (2014). Reading for Learning. Cognitive approaches to
children’s literature. Amsterdam: John Benjamins.
Palumbo M., Benasso S., Parreira do Amaral M. (2020), Telling the story:
Exploring lifelong learning policies for young adults through a narrative
approach, in Lifelong Learning Policies for Young Adults in Europe:
Navigating between Knowledge and Economy, Bristol University Press,
Policy Press.
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Exploring the Boundaries. Children’s Literature and
the Discovery of Genoa

Anna Antoniazzi teaches Children’s Literature at University of Genoa.
A scholar of cross-media storytelling, her most recent publications include:
Raccontiamo ai più piccoli. Libri e media nella prima infanzia (Carocci,
2019), Born to win. Children’s literature and male models (RPD – Journal
of Theories and Research in Education, 2019), Tradition or revolution?
The difficult “turning point” in Italian Children’s Literature (Strenæ.
Recherches sur les livres et objets culturels de l’enfance, 2018), Masha
and the bear. A new educational paradigm (RPD, 2016).
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Evelyn Arizpe

University of Glasgow, Scotland

Justyna Deszcz-Tryhubczak

University of Wroclaw and the IMCLMC
Consortium

Contact:
earizpe2002@yahoo.co.uk
justyna.deszcz-tryhubczak@uwr.edu.pl

The Erasmus Mundus Joint Masters Degree in Children’s Literature,
Media and Culture: Successes, Challenges and Potential
Abstract
Written with contributions from all members of the IMCLMC Consortium,
this paper is a collective examination of the preparatory stages and the
18 months of delivery of the Erasmus Mundus Joint Masters Degree
“Children’s Literature, Media and Culture”, a two year programme which had
its first cohort starting in September 2019. It describes the initial impetus
for creating the programme and the benefits and the challenges emerging
at various stages of the programme. We first reflect on the preparatory
stages, looking back to our original aims and expectations in constructing
this programme to practical and institutional policy issues, focusing on the
inherent aspects of teaching children’s literature in collaboration, such as
selecting primary and secondary literature, incorporating interdisciplinary
theory and methods into different pathways and dovetailing teaching
methods, delivering online courses and having visiting lecturers, organizing
cross-institutional dissertation supervision as well as assessment and
feedback. We integrate the results of a survey conducted with the first
cohort of CLMC students, staff members and administrators from all five
countries, framing the results as a conversation between these groups.
Among other aspects, this conversation considers the implications for
supporting 35 students from a range of academic and professional cultures
(from film students to translators, editors and illustrators), who arrived from
18 different countries, each with specific expectations and aspirations. We
also look to the future in terms of employment and continued study. Overall,
the paper is a collective reflection on three main questions: 1) What are the
main challenges and benefits of transnational education within the field?;
2) What are the main challenges and benefits of a broad interdisciplinary
approach to Children’s Literature, media and culture? and 3) What kind of
influence might the programme have on research and teaching in this field
through this model in the longer term?
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Making Tutorial Films on Picturebooks
Abstract
This presentation discusses learning outcomes from a teaching unit in
a 15 ECT course aimed at 50 primary school teachers upgrading their
competences within the school subject of Norwegian. Our presentation is
framed by this research question: How can students’ literary, didactic and
digital competences be enhanced in a process of making tutorial films? As
part of a teaching unit on picturebooks, the students were introduced to an
assignment designed for groups of four with the task of making short tutorial
films (max 10 min.) on a selected picturebook. The assignment instructions
emphasized that the films should incorporate knowledge about picturebook
theory and relate to relevant competence aims in the curricula for the subject
Norwegian in primary school, grade 1-4 (age 6-10). Our research material
consists of the films made by the student groups and of individual log reports
submitted by the end of the project. Our examinations of this material is
conducted by qualitative research methods and based on ethical standards
of this kind of research. In order to discuss the students’ learning outcomes,
our theoretical approaches include theories of picturebooks and literature
didactics, multimodal and digital competence studies, and perspectives on
dialogic learning and teaching practices.
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On Widening the Range of Formats When We Teach Children’s
Literature
Abstract
Certain areas of Children’s Literature receive far more attention than
others. Picturebooks and young adult fiction, for example, are widely
analysed in scholarly and pedagogical literature. Arizpe and Styles
consider the oral dimension of children’s literature to be particularly
undervalued, and they include oral storytelling, poetry and drama
when they state that the field of study of children’s literature is
‘marginalized in academic circles, but certain aspects of it are doubly
neglected, being less popular, less widely known and less highly
regarded than other areas’ (Arizpe & Styles 2010, p. 126). The oral
dimension of children’s literature is very significant for ELT settings
and education generally: poetry, verse novels and playscripts are
meant to be performed as much as read, and hands-on approaches
to literature can help student teachers discover how a text creates
its effect. The rhythm of prosodic stress, and how words combine
to make patterns, are part of the pleasure and persuasiveness of
language (Bland, 2020, p. 79), while poetry as ‘an intense form of
language […] can be simultaneously personal and universal’ (Styles,
2011). Focusing on literature working on the reader, viewer and
listener, a literary work may be more powerful for what it does than for
what it is, while the reader can potentially become more agentic when
becoming part of the literary event, engaging in creative response.
Thus, amongst teacher educators, attention is gradually shifting from
the concept of a fixed literary product to the interactive process of
reception. With this paper I put forward arguments that the range
of children’s literature in school settings should be more eclectic,
especially in ELT classrooms, with consequences for the programmes
of study for ongoing teachers in teacher education programmes.
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Representation of Multicultural Picturebooks in Teacher Education
Programs in the Repubic of Croatia
Abstract
The picturebook represents a child’s first encounter with literature and
the written word and is considered to have pedagogical, psychological,
artistic, linguistic, and intercultural potentials. In the Republic of Croatia,
the importance of intercultural education and competence-oriented
curricula has gained momentum in the last decade with children’s
literature being perceived as an invaluable source of intercultural learning
and a fruitful tool for an exploration of global cultural diversity. Given that
empirical data indicate the importance of children’s age for selecting ageappropriate intervention methods that would help combat discriminatory
and prejudicial views, especially during the period between eary and late
childhood (Raabe & Beelmann, 2011), the authors of this paper explore
the choice of authors and picturebook titles taught in children’s literary
courses at five Croatian Faculties of Teacher Education (Rijeka, Pula,
Zagreb, Osijek, Zadar, and Split) with the aim to determine how university
instructors interpret multicultural children’s literature and to which extent
their syllabi accentuate the potential of picturebooks in fostering future
preschool and elementary school teachers’ intercultural competence.
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Transmitting Knowledge or Letting Students Gain Their Own
Experience? A Didactic Dilemma of a ‘Picturebook Lecturer’
Abstract
In my presentation, I discuss my over fifteen years long academic
experience in teaching my own course “Knowledge on Books for
Children” (later renamed to “Picturebooks for Children”) to secondyear undergraduate students of early years education. I would like to
contribute to research in teacher education and share my findings about
how picturebooks can work as an obligatory part (subject) of teacher
education curriculum. I have been inspired by a study of how picturebooks
are used across a range of curriculum areas in teacher education (Daly
& Blakeney-Williams, 2015). My course investigates the issues of
socialization, reading and image cultures, the politics of representation,
and childhood studies in picturebooks. Students discuss the quality/
value of picturebooks, their educational, cultural and developmental
(also therapeutic) potential, which is fulfilled in diverse socially
significant topics. I intentionally undertake analyses of challenging and
controversial issues to explore how the picturebook as a cultural medium
in stimulating or inhibiting social change. I also pay special attention to
the aesthetic aspect of books, and their significance for the development
of visual, media, and cultural competences constituting the ground for
the understanding of cultural codes and enculturation at the beginning
of human life. We discuss and analyse the social field of the children’s
picturebook market (its actors, elements of structure, positioning, and the
generated results) using the perspective of Pierre Bourdieu’s theory and
comparing its actors: professional (teachers, publishers, and artists) and
non-professional (the children’s parents and relatives) adult mediators
in different cultures marked by diverse rules and spheres of practices,
politics, and power relations. The aim of the course is to give students–
the future teachers in their study curriculum- –an opportunity for a critical
analysis of contemporary phenomena (as reflected in picturebooks) and
make such knowledge and competencies useful in educational practice
(Konarzewski, 1996; Klus-Stańska, 2009). The main problem is the time
limitation – I have only 10 hours for the whole program of the course. To
actively engage the students in the research on how picturebooks work
in educational practice, I ask them to do some extra work and there is no
possibility to share it and discuss it in the group. In my paper I consider
which ways of providing students with knowledge on picturebooks are
more effective in the case of time limitations: giving lectures or letting
students gain their own experience in working with picturebooks and
sharing it in the organised community of practice? My findings show that in
the teacher education curriculum students need more theoretical aspects
of picturebooks to see and understand how they can work and can be
used in practice with children.
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praktykę oświatową, [w:] Dyskursy edukacyjne w Polsce poroku 1989,
Uniwersytet Wrocławski, Wrocław 1996.
Małgorzata Cackowska is an educational researcher with a PhD degree,
and an Associate Professor at the Faculty of Social Sciences, University of
Gdansk. Her research interests include the social and cultural contexts of
education, in particular the social and political construction of discourses
in picturebooks and new technology for children. She is a co-author of
Look! Polish Picturebook! (2017) and Captains of Illustrations. 100 Years
of Children’s Book from Poland (2019), which promote the Polish School
of Illustration and Picturebooks.

39

Marnie Campagnaro
University of Padua, Italy

Nina Goga

Western University of Applied Sciences,
Norway

Contact:
marnie.campagnaro@unipd.it
ngo@hvl.no

Designing Sustainable Futures in digital literature laboratory.
Ecology and Architecture
Abstract
Although Children’s Literature is usually taught to university students
in specific university courses or as part of a program of study, it is
sometimes taught in higher education or professional courses organized
by institutions with a special commitment to art and children like the
Štěpán Zavřel Foundation’s educational centre: The International School
of Illustration of Sarmede. The aim of the proposed paper is to report
and reflect upon a new pilot course, which will enrich the 2020 Summer
Week Academy program in Sarmede. The paper focuses on whether the
innovative contents and methodologies designed by Marnie Campagnaro
and Nina Goga for this one week interdisciplinary and international
Children’s Literature course succeeded. The main goal of the course
is to motivate students to engage in and negotiate about art, children’s
literature and sustainability, to enhance their urban aesthetic experiences
and foster their environmental consciousness through children’s literature.
The course is characterized by its alternating blending of lectures and
hands-on experiences with theoretical and methodological tools as well
as with nature or culture-specific places in the environment of Sarmede
(Italy). During the course, the students, consisting of master students,
teachers, educators, librarians and culture workers, are encouraged
to increase their knowledge about how scientific and artistic themes
in children’s literature, like evolution, ecology and architecture, may
be considered through the overarching theme of sustainability. The
course and the paper are developed on the basis of a cross-disciplinary
theoretical framework consisting of the theory of nonfiction, ecocriticism,
environmental architecture, dialogic teaching, place-based teaching, and
art education.
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Creating Dialogic Spaces in the Online Teaching of Children’s
Literature: An Undergraduate Course and a MOOC
Abstract
Interpersonal connection through dialogue is one of the key aspects of
effective online teaching and learning (Palloff & Pratt, 2005). While there
is a vast literature associated with online teaching and learning dating
back more than 20 years, and there is increasing use of online teaching
in university contexts (Rapanta et al., 2020), there does not appear to be
published explorations of the online teaching of children’s literature. In
this presentation we compare and contrast the development of two forms
of children’s literature online teaching: an online Children’s Literature
undergraduate course introducing children’s literature to first year preservice teachers and a Massive Open Online Course (MOOC) developed
at the same university, in partnership with a popular MOOC provider
focusing on picturebooks and open to the public at large. These two
forms of digital learning have been analysed in terms of effective online
pedagogy (Garrison, Anderson & Archer, 2000) and contrasted in terms of
their purpose and audience with a particular focus on the importance of,
and methods used, to create dialogic spaces for developing communities
of inquiry. Regular reflections and conversations between the two course
developers (and authors) form the data for this research. Findings
show that the way in which dialogic interpersonal connections can be
achieved differed in the taught-course and the MOOC based on the
nature of teacher-student and student-student communication. Methods
of achieving interpersonal connection in both forms of interaction are
described and analysed.
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llgim Veryeri Alaca

How does Children’s Literature feed upon interactive technology? How
can new materials and technology be introduced in Children’s Literature
courses? What is the best way to embed materiality such as those
facilitated with light into a children’s narrative? This article aims to present
a project that was carried out in a children’s literature course taught at a
liberal arts college where the students are introduced to theoretical as well
as practice-based aspects of the subject. The upper-level course where
students from all disciplines could sign up resulted in exchanges among
a group with diverse backgrounds, either inclined towards production or
research. Aiming to present the two sides of the coin and facilitate crosspollination between theory and practice, the course started by an overview
covering selected readings of children’s literature and analysing selected
examples later to integrate this knowledge to implement a guided project
in the second half of the semester. The purpose of the project was to
explore the potential of circuit systems in children’s literature through
their various material affordances. Students experimented in a hands-on
workshop for utilizing electric circuits, copper tape and LEDs, seeking
ways to adapt these into the page structure and the narrative sequence
supported by a designer as well as the course instructor. In this way,
students reviewed the use of this technology in art and design, book arts
and children’s literature, gaining a broad view. They then explored how
to fuse text and image with light, to tell a story and facilitate engagement
in a children’s book. Students’ reflections revealed that the technology
motivated them to think outside the box, evaluate the transformations in
children’s literature based on changing technology to enrich children’s
engagement during reading. Thus, the course presented a novel way to
consider Children’s Literature supported with electric circuits.
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There’s No Place Like Home: Studying Children’s Literature in Tertiary
Education in the UK
Abstract
A quick study of postgraduate programmes of Children’s Literature in the
UK and Ireland reveals they are located within many Schools, Faculties,
and Institutes from a range of subject disciplines. Tying for first place are
Schools of Education and English but locations also include a School of
Art, Design and Fashion and another a School of Performing Arts and
English. This variety reflects the long-standing uncertainty of the place of
the academic study of children’s literature and its value and purpose within
tertiary education. To a degree this also reflects the perennial challenge of
the definition of children’s literature itself. While there seems to be some
recognition of the value of studying children’s literature for those who want
to be teachers, there is rather less certainty among University authorities
about its place within well-established English Literature courses; this
despite the fact that any undergraduate courses of Children’s Literature
on offer are often heavily over-subscribed. The challenges of organising
a programme of courses in children’s literature at both undergraduate
and postgraduate level in the School of Education at the University of
Glasgow are explored. The paper traces the developmental history of the
Children’s Literature programmes at the University and considers their
purpose, distinctiveness, target student population, and the organisational
and curricular challenges as well as the immense rewards in terms of
student destinations and educational and social impact. Finally, the paper
considers the future for such programmes at a time when the Humanities,
which often house such programmes, seem to be under increasing threat.
Maureen Farrell is a Senior Lecturer in the School of Education at
the University of Glasgow and is the Programme Leader for the M Ed
in Children’s Literature and Literacies as well as teaching on the Initial
Teacher Education programmes at undergraduate and postgraduate
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Literature research and teaching team who have published on a range of
topics. Maureen’s own specialist area is in Scottish Children’s Literature.
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UK-based research into primary teachers’ knowledge of Children’s Literature
has found it is often limited to the texts teachers read at school, leading
to what has been described as a ‘Dahl dependency’ and a subsequent
narrowing of pupils’ experience of Children’s Literature (Cremin et al., 2008;
Clark & Teravainen, 2015). A consequence of such limited knowledge of
children’s literature as a corpus is that teachers may struggle to make
recommendations that address the needs and interests of the increasingly
diverse young readers in their classes (Cremin et al., 2008). Such findings
also raise concerns about in-service primary teachers’ awareness of
the advantages that children’s literature can offer pedagogically and
for developing intercultural and empathic understandings (Short 2011;
Nikolajeva 2013). University-based initial teacher education offers a
vital space in which to disrupt this cycle by developing student teachers’
confidence as Reading Teachers (Commeyras et al 2003; Cremin et al 2008).
This paper reports on an on-going enquiry into student teachers’ knowledge
of children’s literature that spans three cohorts of undergraduates at the
University of Glasgow, Scotland. Research instruments adapted from the
original Cremin et al. (2008) project were used alongside written reflective
tasks at different stages of the academic year. When analysed together,
these responses create rich accounts that illustrate the range of student
teachers’ knowledge as well as prevailing attitudes towards the status of
children’s literature in students’ own reading lives and professional practice.
This paper presents both key findings and an overview of the strategies
offered to support the students’ further development in the field.
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The educational landscape has changed drastically in the face of selfdirected learning, e-learning and of course of the internet. We can talk about
a new teaching and learning culture in the higher education (Bachmann
2018; Böss-Ostendorf & Senft 2018; Dittler & Kreidl 2018) where learning
is seen more as a shared venture between the educator and the student
(Barrineau, Engström & Schnaas 2019) than earlier and this means that
new courses often are structured in a different way. At Dalarna University
a new course (7.5 credits, B2-level, first cycle) which gives an introduction
to German children‘s and youth literature with focus on contemporary texts
was developed 2019. In the course a broad definition of literature is used,
including graphical novels, comics, movies and audio books. The works are
analysed and contextualised based on different themes and current topics
(i.e. gender perspective, sustainability, dystopia, everyday reality, flight and
migration, racism) in different (new) media. The course was first given in the
summer of 2019 as an online-course. It focuses on the individual learning
of active students in a transparent and interactive student environment. In
our presentation we present the learning outcomes, the course content and
the assessments in the light of the ongoing shift from teaching to learning.
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Current research about the reading habits of student teachers in Spain
shows that less than 10% of them are habitual readers (Larrañaga,
Yubero & Cerrillo, 2008). In this situation, it is unlikely that the majority of
future teachers will eventually play a positive role as literary mediators.
Furthermore, teacher training programmes have been designed under the
assumption that all student teachers are expert readers (Colomer & Munita,
2013), so the less motivated amongst them run the risk of losing all motivation
and perpetuating poor reading practices in their future classrooms. In order
to break this vicious circle, a different approach is needed; an approach that
allows students to rediscover the pleasure of reading, develop their own
interpretation about books in dialogue with a community of readers, widen
their knowledge about children’s literature, and learn how to implement
good reading practices with children. Some studies about the literary circle
(Munita, 2018) have proven this methodology useful to achieve such goals.
Our research aims to address this question. This classroom-based study
has been conducted at the Faculty of Education of the University of A
Coruña (Galicia, Spain) during the first semester of the current academic
year with two groups of students of the Early Childhood Education and
Primary Education degrees. The experience consisted of: (1) Literary
circles in the university classroom. The instructor of each course guided
a series of conversations about picturebooks and other illustrated books
for children and adolescents; and (2) Literary circles with children. The
students designed and carried out an activity of book sharing with children.
Each group of students wrote a reflection report about this teaching activity.
We used these written reports as data, together with our own observations
during the conversation sessions at the university classroom.
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Evoking the Ambivalence of Children’s Literature in Undergraduate
Courses in Israel
Abstract
Although canonical children’s books have always been ambivalent,
addressing children and adults alike (Shavit 1986), children’s books are still
viewed as works whose intellectual quality is compromised on behalf of their
young readers. Drawing on my experience teaching children’s literature in
undergraduate courses in colleges in the north of Israel, students still tend
to read on the surface of children’s text, mistaking them as “too easy,”
“not serious” and essentially didactic, and often overlooking their inherent
intricacy. Acknowledging this disposition, I have recently attempted to
circumvent it in two undergraduate courses by teaching children’s literature
as ambivalent literature and on a par with adult literature, in order to unsettle
its univocal classification (as mere children’s literature), evoke its ambivalent
status, and increase its appreciation and “use value” (Beebee 1994) vis-àvis adult texts. Accordingly, I describe my course on children in the gothic
novel, where I taught Roald Dahl’s Matilda and Neil Gaiman’s Coraline
alongside Louisa May Alcott’s Marble Woman and Shirley Jackson’s We
Have Always Lived in the Castle. I demonstrate how pairing children’s
classics with adult literature helped divert focus from didactic aspects
and enabled my students to become more receptive to the complexity of
children’s literature. Similarly, teaching a course on nonsense poetry, where
canonical Victorian texts by Lewis Carroll, Edward Lear and Laura Richards
were taught alongside texts by contemporary Israeli nonsense writers for
children and adults, was effective in emphasizing this genre’s sophistication
and subversive potential as ambivalent, or crossover, literature (Gordon
Ginzburg 2017). My experience has shown that teaching children’s literature
in conjunction with adult literature helps students become more appreciative
of the intriguing complexity of children’s literature, which, while unique, has
more in common with all literature than students usually care to notice.
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Teaching-learning Encounters with Children’s Literature
Abstract
New materialist thinking denotes a range of approaches that focus on
materialities as a turn against the persistence of Cartesian dualisms (e.g.
mind/body, subject/object, nature/culture). In our recent joint and individual
research endeavours, we have been exploring how these approaches may
provide openings to research in our field, especially when considering the
relationalities of texts, readers, affects, and matter (García González 2018,
Deszcz-Tryhubczak, 2019; García González et al. 2019; García González
& Deszcz-Tryhubczak, 2020). In this presentation, we inquire into how
teaching children’s literature and mentoring junior scholars in this field can
benefit from new materialist perspectives. Reflecting on our own teaching
experiences in academic institutions in Chile and Poland, we argue that
new materialist thinking helps us destabilize the entrenched student-lecturer
binary and value practices that result from com(mon)passions (Cielemęcka
& Rogowska-Stangret, 2015), reciprocal listening, care, response-ability
(Barad, 2007), and relational understanding of knowledge production.
We show in particular how children’s literature discussed in class turned
our students and ourselves into teaching-learning subjects that intraacted with one another and co-produced learning and teaching (Hinton &
Treusch 2015). We also provide examples of horizontal student-teacher
relations that may emerge when we acknowledge our students’ expertise
as sometimes more extensive than our own. Aiming to become vulnerable
in this way, we enable our students and ourselves to learn from one another
and engage in co- production of knowledge. Finally, we comment on the
potential of project-based teaching as a material intervention in the world
that entangles theory and practice. We conclude that the decentering of
teaching practices in children’s literature studies towards sense-making that
results from relationalities beyond typical institutional hierarchies offers us
all ways to take ethical responsibility for engagements with children’s texts
and aligns them with cultural, social, and political challenges we face in our
professional and everyday lives.
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In Italy, Children’s Literature is part of the official curriculum only in
undergraduate and graduate courses in Education. This inevitably influences
the way the majority of people understands it. The bias of children’s literature
as a literature that should be functional to some social aim and should contain
specific lessons regarding explicit (informational or moral) topics is widespread
and hard to dismantle. If exceptions to a strictly pedagogical literature are
recognized as possible, they concern the possibility for children’s books to
be also (or exclusively) entertaining. What is not always clear is the fact that
children’s literature is also, to all intents and purposes, a ‘literature’, i.e.: an
open form of art (Eco 1962), a deliberate aesthetic expression (Nikolajeva
2005), a philosophic discourse ultimately concerning the place of humans
in the universe (Jacques 2015; Booker 2004). In this view, the question to
be raised, when teaching children’s literature, is: what does ‘literature’ mean,
in the field of children’s books? When can children’s books be considered
literary examples, or more broadly art works? An aesthetic analysis of
the books’ formal characteristics (both textual and visual in the case of
picturebooks), is of course useful to understand the degree of sophistication
- or else superficiality and obviousness - of any analyzed title. Yet, even more
crucial in tertiary teaching is to explore the contribution that, given its attention
to ‘The Child’, children’s literature brings to our vision of the world and of
human nature: which are the recurrent themes, metaphors, poetic images
that make children’s literature an enlightening and often subversive (Lurie
1990) ‘discourse’? What makes children’s literature’s perspective relevant and
exceptional, in Western culture?
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In order to practice linguistic mediation or to foster metalinguistic awareness
and multilingual literacy, teaching multilingual Children’s Literature at
university level plays an essential role in the bi-/multilingual professional
development of teachers. To investigate translingual and multimodal
teaching strategies in the context of multilingual literacy acquisition within
a bilingual education program in France, we carried out a research project
at the Graduate School of Education of the University of Strasbourg.
The purpose of our research was to analyze the student teachers’
representations and attitudes towards multilingual picturebooks, and to lead
them to explore the pedagogical affordances of translingual and multimodal
teaching strategies in the context of a multilingual reading project, based
on the trilingual edition of Tomi Ungerer’s The Three Robbers. The didactic
and pedagogical investigation of this picturebook, which includes three
languages, Alsatian, German and French, was guided by the following
research questions: What are the pedagogical affordances of multilingual
picturebooks in bilingual education? and How can multilingual literacy be
fostered and through which strategies? Our research approach included
a written survey and several focus group discussions with 25 bilingual
student teachers completing their first year of teaching practice in bilingual
preschools and primary classrooms in France. The qualitative analysis of
the multilingual reading project investigated different teaching strategies
such as interlingual and intersemiotic translation, linguistic mediation,
translingual creative writing and comparative grammar and lexicology
as linguistic transfer activities. Finally, we discuss how translingual and
multimodal activities give rise to a new pedagogical approach to children’s
literature specifically in a bilingual education context, and explain how they
foster integrated and translingual learning, as well as the development of
biliteracy and metalinguistic awareness.
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From 2016-2019, German didactic seminars were held within the project
‘Teaching, Learning and Research in Laboratories’ in the ‘Primary School
Learning and Research Lab’ (LuFo) at TU Dresden. The seminars, which
were attended by primary school teaching students, dealt with telling stories
to wordless picturebooks (Hoffmann 2020), and reading picturebooks
on the topic of school or other literary themes. The students dealt with
selected picturebooks from the perspective of literary didactics, image
science and empirical research on reader response. They designed didactic
arrangements in the sense of research-based learning (Huber 2009) and
invited kindergarten and primary school children to the LuFo to explore the
stories told in the picturebooks together with them. The study is based on the
students’ seminar papers in which they describe their projects, give didactic
reasons for the selection of literature, and analyse their interactions with the
children around the picturebooks. Using the example of picturebooks on
the topic of school, the presentation will explore which books the students
chose, how they received them, in what form they discussed them with
the children, how they shaped the reading situations and, finally, how
they reflected on their own learning processes. The results will be used to
formulate didactic conclusions for the new ‘Children’s Literature Lab’ at Free
University of Bozen/Bolzano.
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“How I taught my cat to love poetry”: Teaching Young Adult Poems in
the University
Abstract
The title of the paper refers to a concrete Young Adult (YA) poem written
by John Grandits (Blue Lipstick, 2007). YA poetry is often defined as “a
literature of protest against the banality of everyday life and emotions and
the social rules and taboos that confront the developing teen” (Coats,
2018, p.131). YA poetry, usually multicultural and multimodal, diverse or
multilingual, addresses challenging issues in unconventional ways. Its
tone is daring and irreverent, provoking stereotypes and addressing topics
of gender and race, emerging sexuality, social turbulence and injustice,
among many other topics. As professors in the Academia we have firsthand experience of YA poetry’s discursive power. In this presentation
we address a number of YA poems that pose challenging questions to
readers and problematize them in the most sophisticated ways. We focus
upon teaching methodologies and didactic practices (e.g. interpretative
dialogue, creative writing techniques, critical pedagogy-oriented activities,
etc.) as well as syllabi material, providing a rationale for the integration
of YA poems in the university classroom. The aim of this work is to
encourage students to respond, talk and write, adopting an interrogating/
interpretative stance towards YA poetry. Our theoretical frame of reference
is modern Critical Theory from Post- structuralism and beyond. Various YA
poems by Imtiaz Dharker, Carol Ann Duffy, Christine Heppermann, John
Grandits, Thomas Koropoulis, Dionysis Kapsalis, etc. are addressed,
discussed and analysed in our universities’ classrooms.
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Sakhnin College is an Arab academic institution for teacher training in Israel.
The contents which are taught at the college are tailored to the needs of the
Ministry of Education, the Council for Higher Education and the needs of Arab
children in Israel. Sakhnin College was a pioneer in institutionalizing the teaching
of children’s literature for kindergarten teachers and future Arabic language
teachers. There is cooperation and joint work between the Department of
Arabic Language and Literature, the Department of Early Childhood, and the
Children’s Literature Center located in the College Library. The courses in
children’s literature offered at the college Introduce different aspect: aesthetic
aspects, psychological-developmental aspects, and social aspects. The tough
courses are: Introduction to Children’s Literature (Department of Arabic),
Seminar in Children’s Literature (Department of Arabic), Seminar in Children’s
Literature (Early Childhood), and Practical Work (Early Childhood). The Center
for Children Literature at Sakhnin College works on developing and promoting
awareness of the children’s culture and related literature. The center conducts
a number of relevant academic activities, as well as public activities. This
paper aims to examine challenges encountered by teachers in implementing
the Contemporary Children’s Literature Program. These challenges include
the children’s literature program and the attempt to bridge the gap between
the education system and the changing reality around it. Graduates of the
education system are now required to apply different skills than before, such
as research-based learning, problem-based learning, high thinking skills. In
addition, there is the challenge of Arabic Palestinian children’s literature as an
accessible material for research and application among students. Finally there
is a cultural gap between the conventions in Arab society and the postmodern
children’s literature that is taught in the college and a gap between Arab
children’s literature and Hebrew children’s literature.
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Courses on Children’s Literature in Tertiary Education: Focus on
Croatia
Abstract
The first course on Children’s Literature at Croatian institutions of higher
education appeared in 1961 (Majhut, 2011). It became part of the education
of primary teachers in Zagreb and at other teacher-training colleges in
Croatia. However, the texts addressed as Children’s Literature were at
first just passages from adult-oriented titles. Aspects concerning teaching
methodology and use of children’s literature in class received most
attention. The turning point of the treatment of children’s literature in tertiary
study programmes was the 1967 textbook for students by Milan Crnković,
which defined both the field of research and the contents of children’s
literature syllabi in teacher-education curricula. Over time, these courses
for future primary teachers have developed: the range of their contents
has been better defined, and they have become clearly distinguished in
focus from those focused on the teaching process. In the 1990s, children’s
literature in English and German was included in newly introduced study
programmes for primary teachers of respective foreign languages. In
2005, teacher education in Croatia was raised to the university level, which
also influenced the broadening and development of children’s literature
scholarship in terms of the variety of topics and approaches. Unfortunately,
philology study programmes still ignore the area of children’s and young
adult literature in the education of teachers to students aged 11-19. There
have been some elective courses for students of Croatian, mostly initiated
by individuals, but there are no courses of children’s literature in any of the
university study programmes of different languages, despite the fact that
future teachers of children over 11 and teenagers are educated exclusively
by these study programmes. This paper provides an overview of children’s
literature courses in a diachronic perspective and analyses the reasons for
this deficiency in the current education of middle and secondary school
teachers.
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Literature and Emotions: Theory and Practice of Reception in
Cognitive Reading of Children’s Literature as an Academic Course
Abstract
The aim of his paper is to present the results of research in developing
new forms of discourse analysis of literary education concerning literature,
mainly the language of engagement in literary reading, functionalized to
satisfy the emotional, social, and cultural needs of young readers. We want
to argue that it is vital to study the relationship between reading, experience,
and emotions, and to design specific educational situations. Our study is
based on several years of readership research that we have carried out with
MA students at the Department of Polish Studies (Teacher Specialization),
primary school teachers, and pupils. Using David Miall’s theory, we want to
argue that there are three aspects of research on affects which can be used in
university-level education: self-reference, domain-crossing, and anticipation
(Miall, 2006; Miall, 2011). Considering Keith Opdahl’s (2002) views that
emotions are meanings discovered from the perspective of imagination and
Magdalena Rembowska–Płuciennk’s way of “reading emotions” from the
standpoint of intersubjectivity and interpersonal communication, we want
to highlight the specificity of emotional and sensual reception of literary
narratives, especially the vivid mental image-absorbing observed in many
readers (also in the form of intersubjective cooperation), and the issue of
describing the process of reading by individual child readers. During our
course, MA students choose fragments of contemporary books for children
and teenagers and prepare reading questions/tasks which we later carry
out with pupils at schools. While our last major project covered the themes
of “figures of memory” and “multiculturalism,” in this presentation we want
to discuss a new topic: images of selected heroes of contemporary Polish
literature for young adults, teenage protagonists lost in reality and entangled
in the ethical complexity of the modern world. It is worth emphasising that
combining aspects of aesthetic reading with efferent reception (Rosenblatt
1995; Galda 2013) through reading fragments demonstrating a particular
narrative type (e.g., stream of consciousness; sketchiness; poetical
narrative) strengthens the power of interactions occurring between the word,
mental images, and emotions. In this case, after the analysis of children’s
reader-response, the students noticed that it translates into assistance with
understanding, shaping of imagination, and formulation of an ethical world
reflection.
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The period of childhood between 0 and 6 years of age is considered the
most relevant time of development for human beings. UNESCO declared
this age range as a prioritarian since it has proved that investing in early
education is more productive than investing in university studies. One
of the areas in which early intervention has demonstrated its success
is reading. According to many studies, continuous work on early literacy
increases literacy and literary competence in primary school (Xue &
Meisels, 2004). But how should teachers work with literature during an
“unliterate” period? In this paper, I describe a methodology used in the
literary education classes for pre-service teacher education students. The
development of these classes runs parallel to the ideal of early childhood
education (Correro & Real, 2017). Lectures are based on the basis of
literary education (Mínguez-López & Kalogirou 2018) that learning
literature is more about experiencing, emphasizing and conducting a full
reading than memorizing works, biographies or lists of literary resources.
To accomplish this goal, we suggest a methodology based in four steps.
The first step is to understand literary education’s main goal, that is, the
development of literary competence and the role of children’s literature
in that process. Secondly, it is crucial to make students familiar with the
wide range of children’s books, from picturebooks (the most used for this
period) to other materials and genres like theater, drama, knowledge
books, animation, etc. Thirdly, I consider storytelling and fairy tales and
folktales very important tools for introducing an early literary tradition
in the classroom, but also to create positive emotions about literature
(Duran & Ros, 1998). Lastly and of equal importance, students have to
make a reading plan for an entire year. This reading plan allows them
to structure both interventions: the one addressed to the development
of literary competence (classroom library, progressive interpretations,
activities about literature, etc.); and the other addressed to the promotion
of reading from an early age. The presential classes are considered a
forum for sharing experiences and reading the materials provided by
the teacher. Discussions are promoted along with collaborative work
(large groups, pairs, five people groups, etc.), book presentations and
storytelling. Students become more engaged with this methodology and
become more prepared to reproduce these schemas in their own classes.
I consider the combination of all these factors as an effective approach to
provide a successful literary education for pre-service teacher education
students and for their future pupils. During students’ presentations their
attitudes about the course contents are discussed.
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A First-Person Study on Teaching Multicultural Children’s Literature
Online
Abstract
In this first-person study, I systematically studied my own journey and
practice of preparing and teaching an online multicultural K-12 children’s
literature course. I started teaching this course in the spring semester of
2019. I have since taught it every fall and spring semester. This course is
a combined undergraduate and graduate course that focuses on current
issues and topics around multicultural children’s literature. The text I utilize
was written by Ambika Gopalakrishnan (2011), who wrote this text around
the critical issues in children’s literature, including but not limited to the
following: censorship, book banning, prejudice, bullying, war, terrorism,
violence, and disabilities. I have organized my course around these
issues. The five areas that I will be discussing in my paper presentation
are: First, my background experience in children’s literature prior to
teaching this online course including my lack of experience in teaching
a specialized children’s literature course and teaching children’s literature
online. Second, the assignments that I use in this course and how they
have changed over time and why I have made the changes. Third, how I
started with my teaching philosophy and an old syllabus and worked with
an instructional designer at my university to learn how to craft my course
online, including how I changed the course over time. Fourth, I describe
the content analysis research project that I am co-constructing with the
master’s students in this course. Fifth and finally, I discuss the implications
of studying my own practice, doing research alongside students, and
ideas for this course in the future. My study adds to the research in the
field of teaching children’s literature at the university level (Bedford &
Albright, 2011) in a few unique ways. Hancock (2011) stated that, “the
use of technology forms the cutting edge of reading response research”
(p. 54.) My study is focused on a course that is fully taught online in which
students are asked to respond to texts through different online formats.
Martinez and Roser (2011) examined syllabi from Children’s Literature
courses and found that very few multicultural books were introduced. My
study is specifically looking at a multicultural children’s literature course.
More research is needed that focuses on providing preservice teachers
with exposure to multicultural children’s literature.
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The Benefits of Teaching Children’s Literature in a First-Year
Undergraduate English Literature Course
Abstract
I have taught eight first-year English courses over the past four years
and included children’s literature texts in all of them. In my more recent
courses, Case Studies in Research, I have been able to have a complete
children’s literature focus. The main question in my paper is, when
introducing students to university-level reading, analysis, and research,
why use children’s literature? My own pedagogy for teaching first-year
students is echoed in Johnston’s (2010) first year experience, which
involves support and guidance, interactive learning through participation,
and feedback that builds skills throughout. I overview how my teaching of
children’s literature has evolved over the years to my current class, where
my main goals are to challenge students’ assumptions about children’s
literature while also teaching them textual analysis and research skills,
through in-class student practice and participation. I focus on the first few
weeks of my current course, especially how I use Bang, Nodelman, and
Nikolajeva’s ideas around reading and teaching picturebooks to reach my
teaching goals.
Bibliography
Bang, M. (2000). Picture This: How Pictures Work. Chronicle Books, 2000.
Johnston, B. (2010). First Year at University: Teaching Students in
Transition. McGraw-Hill Education, 2010.
Nikolajeva, M. (2006). Word and Picture. In C. Butler (Ed.) Teaching
Children’s Fiction. (pp.106-151). Palgrave Macmillan.
Nodelman, P. (1988). Words About Pictures: The Narrative Art of
Children’s Picture Books. University of Georgia Press.
Rudd, D. (2006). Cultural Studies. In C. Butler (Ed). Teaching Children’s
Fiction (pp. 29-59). Palgrave Macmillan.
Danielle Morris-O’Connor is a PhD candidate in the English and Films
Studies Department at the University of Alberta. Her research focuses
on miniature people as characters in children’s literature. Teaching is her
favourite part of her program and she has been a primary instructor for
first year English classes for four years. Student mental health is very
important to her and she works hard to be an approachable and caring
teacher who provides students with the resources they need to succeed.

70

Sandie Mourão

CETAPS, Nova University, Lisbon

Contact:
sandiemourao@fcsh.unl.pt

Picturebooks in Teacher Education for Early English Language
Learning in Portugal
Abstract
Scholarship associated with teacher education for early English as a foreign
language (EFL) considers the knowledge domains required for teachers
in primary education as including four areas: content knowledge (ie the
language), pedagogical content knowledge (ie how languages are learned
and taught); knowledge of context and curriculum and general knowledge
(ie management of learning and resources) (Roters, 2017). Referring to
pedagogical content knowledge, storytelling is a recommended approach
to teaching early EFL (Brewster, Ellis & Girard, 2002) with an onus on
the inclusion of picturebooks affording ‘high-quality input’ (Bland, 2019,
p. 90) with potential for developing more than just the foreign language
(Mourão, 2015). Regarding teaching-related competences associated
with studying picturebooks for teaching early EFL, Narančić Kovač
(2016) highlights the importance of three major aspects: familiarity with a
number of picturebooks, theoretical considerations, and practical issues.
The research context for this study is a group of ten Higher Education
Institutions (HEIs) in Portugal, which offer a three-semester, pre-service
MA course for teachers of EFL in primary education. My research
questions are: To what extent do these MA courses include course units
(CUs) on, or that make reference to, picturebooks and to which of the
knowledge domains do they contribute? and Do these CUs afford the
development of teaching-related competences for early EFL contexts? If
so, how?
Data was collected from a corpus of HEI study plans and CU descriptions
using a document analysis approach to ascertain the panorama and
situation regarding the development of teaching-related competences
with picturebooks for early EFL teaching. The analysis suggests that CUs
with a focus only on children’s literature may not provide the competences
required. Whereas a study plan with a CU that makes reference to
picturebooks as part of early EFL methodology might be more successful
in developing appropriate teaching-related competences. I will select
examples of what I consider to be the more successful approaches to
studying picturebooks for teaching early EFL. This study is part of ‘TEYL
in the practicum: mapping supervisory and teaching approaches’ (2018
– 2020), a research project led by CETAPS – FCT (UIDB/04097/2020).
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Reflexion Based on Memories of Teaching Children’s Literature
Abstract
We have both been active in the field of children’s literature for over 30
years, as teachers and researchers, in the discipline of literary studies and
in teacher education at university level. We have worked at large national
universities and smaller regional colleges. During this time considerable
changes have taken place regarding the research field of children’s
literature, as well as the teaching practices in higher education in Sweden,
including teacher education. The contents, status and student population
has changed quite significantly. This shift, combined with the “digital
revolution”, has led to great consequences on teaching at all levels. The
purpose of this presentation is to analyze and discuss the changes in
the “state of the art” that our long experience of teaching and developing
curriculums of children’s literature reveal. This will be achieved by a
“memory work” inspired by Bronwyn Davies Collective Biography Writing
(2006; 2011). From a series of key sentences that directly or indirectly
concerns the main questions of what, how and why (and to whom?) as
a starting point, we write about our individual experiences. The next step
is to ask relevant questions about each other’s texts with the purpose to
deepen, and at the same time specify and define our findings. Finally, we
use these processed memory texts – our common memories – to develop
our thoughts on teaching of children’s literature at university level. We
base our discussions on research in didactics and science of education,
as well as research in the field of children’s literature. The purpose is to
make visible the experiences that can contribute to an understanding
of the situation of the field today. We analyze the challenges as well as
the possibilities that new contents and new categories of students can
provide.
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It is increasingly becoming more important for students to be not only
literate, but critically literate in this complex global society. This importance
highlights the need for the practice of critical literacy in the classroom.
However, enacting critical literacy in the classroom remains challenging
both to experienced and novice teachers (Bender-Slack & Young, 2016;
Cho, 2015, 2018; Gutiérrez, 2015; Lewison, Flint, & van Sluys, 2002; Luke &
Woods, 2009). The challenges range from teachers’ lack of understanding
of critical literacy, the non-inclusion of critical literacy in the curriculum, to the
complexity of classroom teaching and learning process.
This paper will report initial findings of a doctoral research study exploring
how a framework of critical literacy practice using fairy tales can help
prepare pre-service teachers navigate the complexity of critical literacy
practice. The framework was created to answer an urgent need for a more
practical framework that considers the complex reality of teaching and
learning encountered by teachers who practice critical literacy.
Through a case study of fourth-year undergraduate students of an English
education study program taking the specialisation of Teaching English to
Young Learners, the writers will share how the pre-service teachers embed
critical literacy in their fairytale-based English lessons. Further findings on
the challenges they encounter in the process will be shared through an
analysis of their work samples, researcher’s reflections, and interviews with
teacher educators.
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Academic Cinderella: Children’s Literature as “Classic”, as a
Cultural Tool, and as a Strategy to Teach History and Art
Abstract
It is an acknowledged that children’s literature is not a welcome subject
in the academic syllabus (Hunt, 1994). My contention, however, is that
beside satisfying the requirements of a course in English Language and
Literature, children’s literature can foster knowledge in range of academic
subjects that can only be enriched by its inclusion within the didactic
project. My proposal articulates three aspects of the didactic opportunities
that are enhanced thanks to the inclusion of children’s literature within
the syllabus: 1) Toward a literature-learning project based on children’s
literature and the notion of “classic;” 2) Culture, gender, race, animals
and toys; and 3) History, the arts, the media. The notion of “classic”,
from the definitions given by Samuel Johnson to Italo Calvino, applies
well to the classics of children’s literature. And even descending from this
pulpit, it is easy to see that children’s literature provides ample material
to enhance the experience of ‘the common reader’ both at undergraduate
and graduate level. I have argued these points in Orestano (2002),
drawing a questionnaire for the classroom that was meant to ascertain
the reading experience of each student; starting from the question:
“which book would you recommend to the future generation?” The use
of children’s literature can alos add focus to teaching projects about
class, gender, race – up to animal studies and the post-human. While
zooming in on the literary text and its functions (Propp), cultural studies
open up a whole horizon of interactions with the present experience of
students. Among the strategies for actively engaging students, questions
of gender can be raised and discussed by adopting young adult literature;
concepts of race can be traced out of many texts; and the relationship of
the child with animals and toys suggests an effective didactic strategy
based upon engaging the students’ response. Finally, the teaching of
history and a syllabus opening up to notions of geography, art, material
culture, biology, illustration, design, and architecture can be enhanced
by including children’s literature as the palimpsest for developing an
interdisciplinary horizon (Orestano, 2002). As the contributors to the
issue of Cultural Perspectives on “Children’s literature, History, Cultural
Memory: Intersections” demonstrate, the performative value of historical
notions cannot be overemphasized, considering the “then” and “now” that
articulate cultural memory (Orestano, 2018).
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How can radiant readings of global Children’s Literature engage our students’
social imagination and cultivate their social responsibility? The paper explores
these two questions through the presenter’s experiences teaching children’s
literature to pre- and in-service teachers. Building on Kelly K. Wissman’s
Bookbird article, the presenter describes and analyzes vignettes from his
college-level children’s literature classes, during which students read radiantly:
in ways that may take them outside of themselves, their realities, and points of
view, “like rays emitting from the sun, to seek out alternative perspectives, new
directions, and unique pathways” (Wissman, 2019, p.16). The analysis of these
vignettes and collected student artifacts uses Wissman’s understanding of the
social imagination as the capacity of a reader to imagine “the thoughts, feelings,
and experiences of others” as well as “to invent visions of what should be and
what might be” (p. 15). It also builds on the theoretical framework developed by
Kathy Short (in yet another Bookbird article) in relation to the social responsibility
that needs to be practiced and cultivated by those involved in the creating,
teaching, and reading of global children’s literature. Short (2019) explains that
“Socially responsible readers remain open to books that depict cultural ways
of living that are unfamiliar and so may cause discomfort” (p.5). And socially
responsible educators can inspire such readers by “creating learning contexts
that encourage dialogic inquiry around literature. These contexts ensure that
readers never read a book alone, but instead read alongside other books,
and engage in dialogue with each other to develop a critical lens to bring to
reading events” (Short, 2019, p. 7). As a researcher/practitioner, the presenter
uses this theoretical framework to assess the extent to which his teaching
of global children’s literature in socially responsible manners engages
students’ social imagination and cultivates their social responsibility.
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Mnemosyne in Stereo: Exploring Ancient Greece with University
Students
Abstract
The paper focuses on reception(s) of texts, images and exhibits of ancient
Greece as a potential source of fostering imagination in a university
classroom with the intention to inspire different forms of journalistic text
formats. Exploring adaptations of Greek Mythology in children’s literature,
Yadegar Asisi’s Pergamon Panorama (2018) and Cevdet Erek’s Bergama
Stereo (2019), an architectural installation with sound, students were
exposed to different experiences of the arts to see the literature and the
museum as a cultural-aesthetic space. While Greek Mythology provides
models of fundamental human experiences, especially of feelings and
compassion, narrative schemata and political knowledge (Richter 2006),
the narrative material itself, as a “thing”, is part of cultural memory
(Assmann 2008). Selected examples of current children’s literature such
as Jan Bajtlik’s Ariadnes Faden: Götter Sagen Labyrinthe (2019), Yadegar
Asisi’s 360° Panorama and Cevdet Erek’s sound installation interpret and
update the cultural memory as adaptations in their own way. While students
of Freie Universität Berlin were encouraged to respond to these texts,
images and exhibits, they simultaneously had to express their individual
perceptions and became active authors. University students were invited
to ask further questions to investigate their “things” for a seminar blog.
Not rarely did their research vary between facts and illusion. Reflecting
on a variety of aesthetic transformations that students experienced and
different journalistic text formats such as book reviews, they had to refer to
its literary, cultural and pedagogical value (Brendel-Perpina 2019). Based
on students’ reception documents (book review, reportage, reflection
paper) this paper shows possibilities for creating multi-modal texts with
university students considering the role of imagination in learning and
what learning experiences encourage students’ imagination.
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Encouraging Dialogue around Global Literature through a Dialogic
Inquiry Framework
Abstract
Courses on global Children’s and Young Adult Literature center around reading
books outside of readers’ experiences and cultures. These books are often
outside their comfort zones because of students’ cultural locations and so can
reflect the dangers of reading globally, such as establishing stereotypes and
perspectives of pity and superiority (Short, 2019). This presentation briefly
describes the evolution of a graduate course for educators from a world approach
to a global approach and finally to a cosmopolitan approach (Choo, 2013). The
course has been redesigned around a broad focus on “home” to connect to
cosmopolitism as a balance of reflective loyalty to the known and reflective
openness to the new (Hansen, 2010). Through students’ evolving conceptions
of home as we read and discuss global literature in class sessions, the goal
is for students to make connections to their own experiences of home, identify
their cultural locations, and critically examine their current understandings. At
the same time, the focus on “home” as a broad concept allows them to make
connections between their culture and other cultural perspectives of home as
well as to develop openness to conceptions of home that differ from their own
– to value both connection and difference. The goal is for students to learn to
read through a sense of obligation and responsibility to others within texts that
may be discomforting, and to read to become more conscious and committed
to others, rather than only for personal connection and pleasure. This sense of
social responsibility as readers is based in Choo’s (2013) notion of hospitable
imagination as an orientation of openness to fully engage the other without limit.
The talk around global literature can initially be one of discomfort and distance
from the experiences depicted in a book but evolve into dialogic inquiry through
a critical lens based in cosmopolitanism and intercultural understanding. The
structures and engagements focused around ‘home” are shared along with
examples of the types of dialogic inquiry that emerged from students, particularly
in relation to cultural and global diversity.
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Talking about Books: Using Children’s Literature to Actively Engage
Undergraduate Students with Effective Literacy Pedagogy
Abstract
Teaching about children’s literature in pre-service teacher education is
quite rare, even though research shows it is crucial for teachers to be good
at teaching reading as well as being committed readers (Commeyras et al,
2003; Cremin et al, 2009). Emphasis on the reading process can sideline
the importance of talking about quality literature to engage students in
reading (Simpson, 2016). In my teaching I deliberately embed discursive
exploration of children’s literature to help them “nurture and grow children
who can read, who do read, and who love to read” (Dwyer, 2015). I have
reframed the role of talk about books as a core part of our undergraduate
degree. In this way, the potential of the ‘fiction effect’ to improve student
engagement with reading (Jerrim & Moss, 2019) is fostered for preservice teachers and their future pupils. The paper explores how an
initial teacher education course in Australia partnered with local schools
to create authentic interactions about children’s literature. The intent
of the program was to teach pre-service teachers to “enact ambitious
teaching” (Kosnik et al, 2017, p. 60) as they learned how to teach reading
with children’s literature through a dialogic approach (Alexander, 2004).
During their education program the university students received letters
from school children who wrote about their reading preferences. Students
discussed children’s letters and reading habits, then sought out new books
to recommend for children to read. As a result of this work, university
students collectively developed their knowledge about children’s literature
as they developed knowledge of literacy pedagogy. Iterative discussion of
children’s literature and the development of habits of noticing (Simpson
et al., 2020) helped pre-service teachers learn about their students, learn
from their students, and encouraged them to take a more holistic view of
the teaching of reading.
Alyson Simpson is a Professor in the Faculty of Arts and Social
Sciences at the University of Sydney, Australia. She was previously a
teacher librarian. Her life-long passion for children’s literature informs
her pedagogy, practice and research. Alyson lectures in undergraduate
and postgraduate pre-service teacher programs in the area of English/
literacy education. Her research projects in higher education and primary
schools examine the power of children’s literature, designs for e-learning
and concepts of visual literacy. Current research projects include work on
dialogic assessment with pre-service teachers and the impact of digital
technology on reading practices and pedagogy.
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Teaching a Children’s Literature Course for Italian Undergraduate
Students of Modern Languages
Abstract
Children literature critics often discuss the crucial question of whether book
people should concentrate exclusively on readers as textual constructs and
leave the analysis of real responses to people concerned with education
(child people, as discussed by Townsend 1990), or whether a more inclusive
approach should be adopted. Teaching British children’s literature to Italian
students enrolled in a degree in Modern Languages means exposing adults
(students in the position of book people) to texts that they probably read as
children in an Italian translation, or may never have heard of (e.g. The Wind in
the Willows), texts that students may not expect to encounter in their course
of study. This raises the question of which texts should be more appropriate
for them: should one only teach the classics (Alice, Peter Pan etc) , literary
masterpieces in their own right, which would not cause any colleague teaching
Shakespeare or Milton to raise an eyebrow, or should one be more adventurous
and provide access to contemporary non-canonical authors, or genres, such
as the picturebook, possibly made “academically unacceptable” by massive
sales or media exposure? A related issue is that of teaching materials, which
encouraged me to design a history of British children’s literature specifically,
although not exclusively, addressed to students of English literature. My paper
uses my experience as a teacher of English literature in a literary department,
who has always taught children’s literature courses as a way to enhance the
offering of English literature courses. I believe that courses of this kind are
all the more important as a good number of students of Modern Languages
often choose a career as Foreign Language teachers, who would profit
from using children’s texts in their teaching practice. I also discuss the way
children’s literature modules can be designed with an emphasis on literary
theory, comparative literature, and studies on national identity, as a way
to usefully integrate and complement other courses as part of a degree in
Modern Languages.
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Abstract
Following the World Declaration on Higher Education (UNESCO, 1998) and
the White Book of Lifelong Learning of the Basque Government (2003), the
University of the Basque Country decided to open its academic program to
senior learners creating the Experience Classroom College. This college,
aimed at people over 55 who are not currently working, offers a specific
Degree in Human Sciences. One of the compulsory courses of this fouryear degree is Language and Literature. The aim of this paper is to present
the short-term project used to teach children’s literature to first-year senior
learners. Considering the brevity of this project (three lessons of one hour
and a half each), we presented a general overview of the changes that have
taken place over recent decades in the production of children’s narrative.
To do so, we analysed the intergenerational classic tale of the Little Red
Riding Hood and compared its contemporary retellings, since this folktale
is a shared literary reference that has been reinterpreted throughout the
history of children’s literature according to the social and literary concerns
of each moment (Zipes, 1993 & 2002; Colomer, 1996; Orenstein, 2002).
After concluding that most of the learners only knew about the Brothers
Grimm version of the tale, we read both Perrault’s and Brothers Grimm’s
version and discussed their differences. Moreover, we reflected on which
elements of previous oral versions of Little Red Riding Hood had been
removed or adapted (González Marín, 2005). In the subsequent lessons
we brought 25 diverse contemporary retellings of the folktale to reveal that
postmodern trends, such as the social criticism of the modern lifestyle as the
underlying theme and humour and parody as a literary game, along with the
incorporation of the visual code in its narrative and semantic construction,
are some of the features that characterise the current children’s narrative.
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The Child in Perspective: Notes from the Centre for International
Research in Childhood at the University of Reading
Abstract
This paper gives an overview of the Masters of Research (MRes)in
Children’s Literature at the University of Reading, which, founded by Tony
Watkins in 1984, stands as the oldest Master’s level degree in Children’s
Literature in the UK and probably the world. We discuss how this degree,
the first in the field to be accredited as a Masters degree in literature
(rather than in education or librarianship), was anchored in the theoretical
influence of the Birmingham School of Cultural Studies and as a result
employed a range of perspectives to think through the question of how
children’s literature could or should be studied at university level. The
Centre for International Research in Childhood: Literature, Culture, Media
(CIRCL), under which the MRes and PhD programmes in Children’s
Literature at Reading continue to run, now focusses on the following
question: What does it mean, for the practice of teaching Children’s
Literature at university level, to engage fully with the way the notion of
‘the child’ (or indeed any identity) is produced through differing, shifting
perspectives in which what we define as ‘child’ is determined by a range
of beliefs and investments that are not necessarily consciously chosen or
knowable to ourselves? We show what the implications of this question
of ‘the child’ as a function of perspective are for the way we approach a
classic work of Children’s Literature criticism such as Peter Hunt’s (1999)
Understanding Children’s Literature with our MRes students.
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The Child in Perspective: Notes from the Centre for
International Research in Childhood at the University
of Reading

Sue Walsh is a Lecturer on the MA/MRes in Children’s Literature under
the aegis of CIRCL (Centre for International Research in Childhood) at the
University of Reading since 2002. Her publications include her monograph,
Kipling’s Children’s Literature: Language, Identity and Constructions of
Childhood (2010), and chapters and articles on constructions of the animal
and child, irony and childhood, the gothic and childhood, and children’s
literature and (auto-)biography. Her current research interests are centred
around Nigerian Literature, and in particular on Heinemann Educational
Books’ publication of the African Writers Series and associated other
series that focused on producing literature for African schools.
Soma Das is a Doctoral candidate with CIRCL, who completed the MRes
in Children’s Literature in 2018 and is currently enrolled part-time on the
PhD programme at the University of Reading. Soma has given a number
of conference papers, published a chapter on the construction of race in
the Harry Potter series, and her doctoral research is on ideas of time in
children’s literature.
Karín Lesnik-Oberstein is Professor of Critical Theory and Director of
the Graduate Centre for International Research in Childhood: Literature,
Culture, Media (CIRCL) and its M(Res) in Children’s Literature in the
Department of English Literature, University of Reading. Karín has
published extensively on children’s literature and childhood and critical
and literary theory, as well as on gender, queer theory, philosophy,
medicine and mathematics, including her monographs Children’s
Literature: Criticism and the Fictional Child (1984) and On Having an
Own Child: Reproductive Technologies and the Cultural Construction of
Childhood (2008) and several edited volumes on children’s literature,
childhood, gender and disability studies.
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Falling Walls: Developing a Children’s Literature Course in a Time of
Radical Change
Abstract
The paper reflects on an innovative children’s literature course I developed
for Czech trainee teachers at the Pedagogical Faculty of the Masaryk
University, Brno. The students on a new ‘Fast Track’ course were preparing
to teach English in schools at a time of radical change shortly after the fall
of the Berlin Wall in the early 1990s. Key decisions discussed include the
syllabus, selection of texts, the methodology, and assessment in a move
from a totalitarian regime where knowledge is tightly controlled to the
development of a negotiation of meaning through the study of literature. The
voices and opinions of students from three cohorts are included after which
some key aspects of teaching children’s literature in Higher Education will
be drawn out.
Bibliography
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Sandra Williams is Senior Lecturer (English) in the School of Education
at the University of Brighton where her research interest is children’s
literature. Initially an English and Drama teacher in London, she moved
into Higher Education with an initial post in the Czech Republic, followed by
Doctoral Study at the University of Worcester and Senior Lecturer posts in
the Universities of Gloucester, Singapore and Brighton in which children’s
literature modules were developed. Her research has two strands: emergent
children’s literature and reader response with a focus on connecting textual
analysis of the implied reader with readings from actual readers.
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Teaching Children’s Literature to Future Teachers: From Theory to
Practice
Abstract
Since Children’s Literature in universities is not adequately researched
(Kutzer, 1981), there are massive differences worldwide concerning
the institutes, departments, or syllabi of children’s literature courses.
In Greece, children’s literature is confined exclusively to Primary and
Preschool Education Departments. A course is offered at the final, 8th,
semester to future preschool teachers in the Department of Preschool
Education in two Greek Universities: National and Kapodistrian University
of Athens and University of Patras. The course, both theoretical and
practical, “is structured around three ‘mantras’ that build on each other:
Enjoy; Dig deeper; Take action” (Leland et al., 2017). The main aim of
this paper is to research how literary theory is transformed into teaching
practice within the context of a university course, and how students/ future
teachers flow back into the community in order to put this knowledge into
action. The cornerstone of the course is the deep theoretical knowledge of
children’s literature. Students study specific literary topics (e.g. wordless
picturebooks) and become thoroughly informed about the children’s book
industry by visiting national and regional children’s libraries, interviewing
librarians and book editors, meeting authors and illustrators, and
discussing children’s books in book circles (Cantrell, 2002). Students are
also involved in enjoyable activities with children’s books (Pike, 2017)
in order to connect literature with pleasure. They participate in creative
workshops writing and illustrating their own texts and making their
own books (e.g. accordion book). They read picturebooks to children
in different settings, such as kindergartens, day care centers, libraries.
Additionally, they organize Book Festivals on specific themes (e.g. “Spot
the dot: Picturebooks on great painters”). Finally, they participate actively
in the distribution of their teaching experience. At the end of the semester
they organize an open one-day conference and also publish online brief
presentations of their teaching activities.
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Angela Yannicopoulou is a Professor of Children’s Literature at the
Department of Preschool Education at National and Kapodistrian University
of Athens, Greece. She is interested in visual literacy, the teaching of
children’s literature, ideology and mainly in the study of picturebooks as
a multimodal genre. She has published many papers and books: Aesopic
Fables and Children: Form and Function (Liverpool: Manutius Press,
1993, in English), Contemporary Picturebook (Papadopoulos, 2008, in
Greek), Picturebooks in Preschool Education (Patakis, 2016, in Greek).
Dimitrios Politis is an Associate Professor of Children’s Literature and
Theory of Literature at the Department of Educational Sciences and
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Kanatsouli, Patakis, 2011) (both in Greek). His research interests are
focused on Children’s Literature as well as on the Theory and Teaching of
Literature; he has published several articles on various aspects of these
topics.
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Abstract

Universitat Abat Oliba, Spain

The aim of the paper is to outline a program of a children’s literature
course for undergraduate students built upon the United Nations (UN)
Sustainable Development Goals. On the basis of the UN call for action,
the need for devising programs that are likely to be awareness-raising
activities is stated: our future early childhood and primary teachers
currently being taught at universities must acknowledge that they will
be responsible for preserving social prosperity by creating a quality
education (UN’s goal 4) through the teaching of literature. There are
many possibilities and limitations from universities to commit to the
global guidelines while maintaining the great responsibility they host and
transmit. A sample undergraduate program is described: its educative
objectives and competences to be achieved by undergraduate students,
the corresponding assessment criteria as well as the course syllabus
and didactic activities. In addition, the service-learning methodology to
be carried out, which will enhance the reduction of inequalities (UN’s
goal 10) is highlighted. The syllabus is designed to also meet through
the use of literature other UN goals such as gender equality (5), climate
action (13), life below water (14), life on land (15) and peace, justice and
strong institutions (16). Through the reading syllabus, the teacher aims
to inspire children to be caring and to commited to these goals. Apart
from these concrete assignments, the syllabus includes cross-disciplinary
approaches that foster understanding of current and renewed notions
of literary education, which include not only written books but also the
relations they establish with audiovisual and audio narratives.
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Preserving Prosperity: How to Meet the United
Nations Sustainable Development Goals through
the Teaching of Children’s Literature Undergraduate
Courses at Universities

Cintia Carreira Zafra has an International PhD in Humanities and is a
Lecturer at the Faculty of Education and Humanities of Universitat Abat
Oliba CEU in Barcelona (Spain). Her research areas are concerned with the
relations between moral education, character education and virtue literacy.
She also explores the notions of literary education, reading promotion and
service-learning methodologies. She holds a MA in Humanistic and Social
Studies from Universitat Abat Oliba CEU, a MA in Comparative Studies in
Literature, Art and Thought from Universitat Pompeu Fabra as well as a
Bachelor’s Degree (Hons) in Primary Education from Universitat Abat Oliba
CEU.
https://uao-es.academia.edu/CintiaCarreira
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Thursday 19th November 2020 - h. 12.30
A CAPPELLA CONCERT
with HONOLULU QUARTET

Tommaso Antonio Giacon – Countertenor
Pietro Andrigo – Tenor
Francesco Valandro – Baritone
Tommaso Piron – Bass
Honolulu Quartet is not a common vocal quartet.
Quartet means that there are four of us.
Honolulu is a way of living.
Our goal is to bring our listeners with us, in a journey through space and
time, through words and music. We have been performing in Italy and
in other several European countries, singing in beautiful theaters and in
picturesque city corners, so we could say we are constantly traveling,
both in a physical and in a mental journey.
In the end, we are always trying to mix fun with well-done music (we have
all been through classical studies, sorry).
Now close your eyes and imagine you are in the place you love most on
the earth, fly away for a few minutes, that’s Honolulu.
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The University of Padua is one of Italy’s oldest and most prestigious
universities. It is located in the city of Padua, in northeast Italy, roughly
25 miles west of Venice. Around 60.000 students attended the university.
The primary language of instruction at the institution is Italian, but some
degree programs – mostly at the graduate level – are taught in English.
The university has eight schools: agricultural sciences and veterinary
medicine, economics and political science, law, engineering, medicine,
psychology, science, and human and social sciences and cultural heritage.
In 2022 the University of Padua will celebrate 800 years since its
foundation (1222-2022).
https://www.unipd.it/en/

Fig. 1 - The Bo Palace is the main campus of the University
of Padua and is located in the city’s historical center.

History
The University of Padua was established in 1222, after a group of students
and teachers decided to come here from Bologna. They set up a free
body of scholars, who were grouped according to their place of origin into
nationes, in which students approved statutes, elected the rettore (rector,
or chancellor) and chose their teachers, who were paid with money the
students collected. Defending freedom of thought in study and teaching
became a distinctive feature which today lives on in the University motto:
Universa Universis Patavina Libertas.
The introduction of empirical and experimental methods together with the
teaching of theory marked the dawn of a golden age. In the 16th and 17th
centuries, Padua became a workshop of ideas and the home to figures
who changed the cultural and scientific history of humanity. They included
Andrea Vesalio, who founded modern anatomy, as well as the astronomer
Copernicus, and Galileo, who observed the skies here.
Padua also vaunts the world’s first university botanical garden
(www.ortobotanicopd.it/en) and a permanent anatomical theatre, which
was built by Girolamo Fabrici d’Acquapendente. William Harvey, who
became famous for describing the circulation of the blood, studied in
Padua, and in 1678 Elena Lucrezia Cornaro Piscopia became the first
woman in the world to be awarded a university degree.

Fig. 2 - The world’s oldest anatomical theatre is situated in
the Palazzo del Bo at the University of Padua and was built
in 1594.

Fig. 3 - Galileo Galilei teacher’s desk at the University of
Padua. He taught mathematics from 1592 to 1611.
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